¥

Pasc
SCHOOL DISTRICT #1

Presented by the Pasco School District Special
Services Department

Tracy Wilson, Executive Director Special Services
Pedro Gonzalez, Bilingual School Psychologist



Presentation Overview

Review school district demographics to define, for the purpose of
this presentation, when the minority is the majority

|Identify historical data that lead to a focus on SLD identification
eligibility category

|Identify the process currently being used for SLD identification with
bilingual /ELL students

Share currently how IEP teams are applying the methodology
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ldentify current data trends as a result of implementation

Identify and share the district next steps




District Enrollment History

October 15t Count Dates

17021 17353

16614
15994
15127
14437
13701
13071
12516
11992
11028
10353
9785
| i | ‘

2000 2001 2002 2003 2004 2005 2006 2007 2008 2009 2010 2011 2012 2013 2014 2015

Increase 4.3% 5.7% 5.8% 6.5% 7.3% 5.8% 4.5% 4.8% 5.1% 4.7% 3.2% 2.3% 3.9% 2.4% 1.9%

Oct. 1 2015 was up 332 more students than Oct. 1, 2014.




Uniquely Pasco

October 1, 2015 Enroliment

Pasco WA
"l atino/Latina 70% 22%
" White 24% 57%
" Black <2% 4.5%
= Asian/Pacific Islander 2% 8.2%
" Native American <1% 1.5%
® Other/Multiracial 2% 7%




Uniquely Pasco

October 1, 2015 Enrollment

Pasco WA
Free/Reduced Meals 74% 45%
Non-English or Bilingual Homes 57%NA
English Language Learners 35% 10%
Transitioning English Learners 18%NA
Migrant 7% 2%

Special Education

12% 13.4%*
* OSPI Report Card Oct. 2014




Washington State Special Education
Performance Data

* Review of Special Education Data indicators 9 and 10

(9): Percent of district with disproportionate representation
of racial and ethnic groups in special education and related
services that is the result of inappropriate identification

(10): Percent of district with disproportionate
representation of racial and ethnic groups in specific
disability categories that is the result of inappropriate
identification
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Indicators 9 and 10

* Indicator 9 ( disproportionate representation of racial/ethnic groups in special education)

* Indicator 10 ( disproportionate representation of racial/ethnic groups in specific categories)

Indicator 9:

All Disabilities

Indicator 10:

Autism
Comm Dis
EBD
Health Imp.
SLD
Intellectual Dis

Hispanic
Weighted Risk Ratio
0708 0809 0910

1.10 1.15 1.21

Hispanic

Weighted Risk Ratio
0708 0809 0910

0.22 0.15 0.15
0.74 1.00 0.94
0.35 0.35 0.36
0.58 0.61 0.54
2.08 218 245
0.98 0.91 1.08

11/09
Child
Count*

1104

636

White (not Hispanic)

11/09
Child
0708 0809 0910 Count*

Weighted Risk Ratio

1.07 088 0.77 340

White (not Hispanic)

Weighted Risk Ratio
0708 0809 0910

195 261 2.20 27
1.76 096 0.71 50
1.36 188 0.91 17
1.28 1.04 1.03 93
0.78 0.63 0.55 99
0.00 0.92 1.17 19




Observations of Performance Data

* Rate of SLD identification began rising faster than the population increase for the
Hispanic, as compared to non Hispanic.

* SLD Identification for race/ethnicity in our majority/minority population was on
the rise (2.08, 2,18, 2.45)

 The weighted risk ratio for overall identification was well within acceptable risk
category, but beginning to climb. (1.10, 1.15, 1.21)

* The weighted risk ratio is a measure of the risk that a student from a specific racial/ethnic group will
be served in a specific disability category compared to the risk of all other students being served in
that category. For example, a weighted risk ratio of 1.00 means that students from that group are as
likely to be served in the category as all other students. A weighted risk ratio greater than 1.00
indicates the degree to which students in the racial/ethnic group are over-represented. Therefore, a
weighted risk ratio of 4.17 in the EBD-Black category means that Black students in the district are 4.17
times more likely to be identified in the EBD category than all other students. A weighted risk ratio less
than 1.00 indicates the degree to which students from the racial/ethnic group are under-represented.
For example, a weighted risk ratio of 0.50 in the ID-Black category means that Black students in the

district are half as likely to be identified in the ID disability category as all other students.
@

e Data pushed us to review what was contributing to the rise




Pasco School District: The Journey of ELL/
ELD Assessment

09-10: Cross Battery Assessment first introduction Dr. Frank Bender University of
Oregon

10-11 School year school psychologist book study Cross Battery Assessment

2011 Spring Lecture series
— Patterns of Strengths and Weaknesses
— Dr. Samuel Ortiz and the Cultural Linguistic interpretive Matrix (CLIM)

Spring 2013: NASP in Seattle Dr. Samuel Ortiz and Assessment of ELL
Fall 2013: WSASP annual conference, Dr. Samuel Ortiz
Fall 2014 WSASP annual conference Cross Battery Assessment, CLIM

Spring 2015: Dr. Alfonso presentation to tri —city area school psychologists cross
battery assessment

Spring 2016: Dr. Alfonso 6 hour Cross-battery Assessment for Specific Learning
Disability Identification and Intervention for School Psychologists and Speech-
Language Pathologists

Spring 2016: Pasco workshop with School Psychologists and SLPs on Cross-battery
Assessment for Specific Learning Disability Identification and Intervention




Case Studies




A Case of an ELL student Qualifying as
SLD using the Severe Discrepancy
Model supported by the Cross-Battery
Assessment Approach and the Culture-
Language Interpretive Matrix (C-LIM)
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Background Information

e “Maria”

- Twelve year old student

- 5th grade

- Difficulties in all academic areas

- Repeated first and second grade

- Unremarkable health history

- Made some progress after receiving reading
intervention (i.e., Read Naturally, Read Live, etc.)

- Developmental Reading Assessment was at level
20 (first trimester of 2"? grade) *
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Background Information

“Maria”

- Lives with biological parents, uncle and younger brother

- Parents speak Spanish and Tzeltal (Mayan Language
spoken in the Mexican state of Chiapas)

- Maria speaks and understands both English and Spanish
but academic instruction in 5t grade is over 70% in English

- In her Washington Language Proficiency Test (WLPT)
Maria was at level 3 (Advanced)

- Has attended three different schools since 15t grade with
inconsistent attendance at times

- She has no behavior or speech and language concern. ‘*
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Tests Battery

KABC-Il Standard Battery

WIJ-IV COG (Letter-Pattern Matching and Pair
Cancellation to obtain Gs; Phonological
Processing and Nonword Repetition to obtain

Ga)
Bateria Ill NU Woodcock Munoz ACH
WJ-1Il NU ACH




Behavioral Observations

In her classroom, Maria appeared disengaged
from her teacher’s direct instruction

Seemed shy or withdrawn and did not ask any
guestions

Spoke very softly during cognitive assessment,
but was extremely cooperative

Exhibited normal attention and good
concentration while completing testing

No obvious visual, auditory acuity or motor
problems noted
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KABC-IlI Results

Scale Indexes Standard Score Confidence Interval Descriptor

71 63 to 83 3 Below average
Simultaneous/Gv 88 79 to 99 21 Average
92 84 to 100 30 Average

90 80 to 102 25 Average
Knowledge/Gc 75 68 to 84 5 Below average

78 72 to 84 7 Below average
_ 80 75 to 86 9 Below average




WIJ-IV COG Results

Age Standard Confidence Grade

Factor Clusters Descriptor

Equivalent Score Interval Equivalent

6-2 55 43 to 67 21 0.13 Very Low

9-1 79 65 to 94 20 8 Low




Bateria-lIl NU Woodcock Munoz
Results

Standard Cluster Age Standard Confidence Grade . .

. . %-ile Descriptor
Scores Equivalent Score Interval Equivalent
D 65 35 1

ES en CALC MAT 8-10 60 to 69 . Muy Inferior/Very Low
DES en CALC MAT/ Muy dificil/Very
an 39/90 e
Implicacion Difficult
EXPRESION ESCRITA 8-6 71 67 to 75 3.2 3 Inferior/Low
EXPRESION ESCRITA/ Muy dificil/Very
. 43/90 .
Implicacion Difficult
FLUIDEZ ACADEMICA 8-6 67 63to71 3.2 1 Muy Inferior/Very Low
48/90 Muy dificil/Very

Difficult




Bateria-lIl NU Woodcock Munoz
Results

Standard Confidence Grade
Extended Cluster Scores %-ile Descriptor
Eq ulvalent Score Interval Eq u|valent

ES BAS en LECTURA 74 to 79 Inferior/Low
5 Extremadamente
DES !BAS.(-:.-n ALY 11/90 dificil/Extremely
Implicacion o
difficult

COMP de LECTURA 7-8 72 69 to 74 2.1 1 Muwy lnfLirI“?r/Verv

Extremadamente
COMP d(_e’LECTURA/ 20/90 dificil/Extremely
Implicacion difficult

RAZON en MATEMATICAS 7-11 75 61 to 68 2.6 1 My '"[f)rx)r/ U

< Extremadamente
RAZON en MATEMATICAS/ 6/90 dificil/Extremely
Implicacion difficult



Bateria-lIl NU Woodcock Munoz
Results

Standard Confidence Grade
Standard Subtests %-ile Descriptor
Eq uwalent Score Interval Eq uwalent

wdez en la lectura 70 to 82 Inferior/Low

Fluidez en la lectura/ 53/90 Muy dificil/Very
Implicacion Difficult




WI-I1l ACH Results

Standard Cluster Age Standard Confidence Grade . .

. . %-ile Descriptor
Scores Equivalent Score Interval Equivalent

8-4 59 3.1

MATH CALC SKILLS = 55 to 64 0.31 Very Low

MATH CALC b
SKILLS/Implication 29/90 Very Difficult
WRITTEN

EXPRESSION SL 75 70t0 79 3.6 5 o

50/90 Very Difficult

ACADEMIC SKILLS 8-1 59 56 to 62 2.8 0.31 Very Low

ACADEMIC SKILLS/ 4/90 Extremely
Implication Difficult
pacalie 8-4 66 62 to 69 3.1 1 Very Low

45/90 Very Difficult



WI-I1l ACH Results

Extended Cluster Standard Confidence Grade

%-ile Descriptor
Scores Eo ulvalent Score Interval Equivalent
BASIC READING
SKILLS o= 671072 Very Low
BASIC READING crpe
SKILLS/Implication 3/90 Extremely Difficult

READING COMP 7-7 62 58 to 65 2.3 1 Very Low

REAI.)IN(_S comp/ 14/90 Extremely Difficult
Implication

MATH REASONING 7-8 61 57 to 64 2.4 0.47 Very Low

MAT.H R.EASONING/ 4/90 Extremely Difficult
Implication




WI-I1l ACH Results

Standard | Confidence Grade
Standard Subtests %-ile Descriptor
Eq ulvalent Score Interval Eqg uwalent

eadlng Fluency 7110 80

Reading Fluency/

Implication 51/90 Very Difficult




Maria’s PSW Data

Mame: AMaria Grade: 5

1 DATA ENTRY for g -Value

In the left-hand column below enter the obtained standard score for each of the seven broad ability «
|==e appendix H for guidelines).

Step 1: Enter Composite Scores

Step 2: Indicate "Yes™ or "No" In the right-hand column below indicate whether ability is “sufficient™ by clicking on either the "vas”
Enter Standard Scores Select Determining Sufficienc
CHC ABILITY COMPOSITES (Range 40 - 160}* Yes or No An ability is considered "sufficien

judg=d by the evaluator to contribut

Fi ) e () Mo o the individual's overall cognitiv
- partioularly for the purposs of facilit
90 ) e ) e performance (e g., acquisition and d
— = academic skills). Typically, standard
92 ) e 1 Me 20 or higher are sufficient, as abilit
— with socores in this ran =80) oft
i L s il meaningfully to the ings'i[;ual']s own
a8 | ) Yes functioning 2nd, therefore, supp:
When standard scores are arcund
55 | ) Yes clinical judgment is necessary to de
broad ability constrains or inhibits
79 | (®) Yes ) Ma achiewment.
*mote: if using T-Scores, comvert them to Stondard Scoves (Devigtion 10 metric) here: | =—T-Score = Shd. Soore—= I:l
Standard Score Range Percentile Range Classification Functional Descriptior
<70 <znd Exdremely Below sverage/Mormative Defict rarkedly Insufficient
TO- 79 2nd to 8th well Below Average/Mormative Deficit Insufficient
B0 - 55 gth to 24th Below Average Weakness * Insufficient to Sufficient”
o0 - 109 25th to 7ath Average® sufficient
110- 119 75th to 8gth asbove Average/strength™ Efficient
130 - 120 ‘oalth to 97th ‘Well Above Average/Normative Strength Proficient
=130 = a7th Extrernaly Abowve Average,/Mormative Strength markedly Proficent
! Climics) judgment iz likely necestany to detarming if an abilty refiected by o scove in this range oo j ing ond achi for tha indivdual

’mmss—zﬁmmuhn‘m tfae novma! Frmvits of flnctioning.



Maria’s PSW Data

MName: Aoria Grade: 5

Return to g-Value Data Entry Analysis and Interpretation of g -Value

Based on data entered in prior tabs, a g-value is computed and displayed here. Usars are advised to refer to the Motes, Instruction, and
Development tak and to the relevant text in Essentials of Cross-Bottery Assessment, Thind Edition for a detailed discussion regarding the full
meaning and proper use of the g -value.

55 CHC Broad abilities g-Value = 0.52
140 1.00 The g-Value reflects owersll cognitive ability based
130 4 oo - on the brogd CHC shilities judged by the
120 - evaluator to be “sufficient.” The g-Value is
OLBO — interpreted scoording tothe Flalibood that sn
110 4 o7g individual possesses at least average overall
100 cognitive ability.
80 4 oe0
B0 - oso .60 = average overall shility is wery likeby
.40 51 - .58 = more information needed
Bl = .50 = average overall ability is unliely
&0 - 030
50 - I o020 Moke: An asterisk [*) next to 2 broed abifity code
a0 o010 indicates that the abiity was judged as
oo ! oF ! cir ! o ! . ! Ca ! . o.00 "insufficient™ by the evaluator

Interpretation of g -Value = 0,52

Howe likely is it that the individwal’s pattern of strengths indicates at least average owverall cognitive ability?
UEKELY, IF SUPPORTED BY OTHER DATA. According to the data provided, the individual displays two or more weaknesses in cognitive ability domains
wonsidered important for acquiring the academic skills typical for this grade level, sugzesting that learning may be challenging or constrained. A
determination regarding whether or not the individual's owverall cognitive ability is at least average should be made based on additional data

SOErCES



Maria’s PSW Data

| Mame: Maria

Grade: 5

Return to g-\Value Data Entry

la. Intact Ability Estimate

Thiis composite is caloulated using median
reliabilities and interconmelations among the
CHC broad ability scores judged as sufficient on
the g-Value =h.

1b. Alternative Ability Estimate

You may enter an alemative value if desired or
weteen the l-e is not believed to be a good
estimate of general ability.

2a. Cognitive Weakness

Ernter the scaled/=andard soone and subbest or
COMPOsite Name in the boxes onthe right that
beest represents the student's cognitive
weakness or deficit. I using T-5cores. cormeert
‘to Sisndsnd Soores before entering [use Tab
2A]).

2b. Frequency of Difference

Select the bevel fo be used in PSW anabysis for
d:berrrﬁirgi‘fﬂu::iztnfadiﬂn’mmi:
irfreq) orur . The default value is
5% and will be sdjusted for test unreliabiliny. A
more conservative or liberzl value may be:
selected. W & secord comparison is being made
o 3 sulbrtest is used, consider using 3 stricter

valuee.

3a. Academic Weakness

Erter 3 scaled fstandard score |required) and
‘the name of the subtest or composite
[optioral) in the bomoess ot the right that
represents a significant anea of scademic
weaknezs or deficit for the indvidual.

Pattern of Strengths and Weaknesses Data Entry

The composite represents the individual's overall cognitive ability without the attenuating effects of the CHC abilities
judged to be areas of weakness or deficit.

The Intact Ability Estirate {lA-=] sppears in green when it is = 00 and the g-Value = .60. The lA-= appears in
IR | et winen it is between S5-88, inchusive, or the g-Value is between 51- 59, indusive. "M/A” will sppear if the
e - ppe

e is < 85 or the g-Value < 50, or if there were too few shilites judged to be sufficient [i.e. < 3). When "BN/A"
appears in the box no further analyses can or should be performed. When an altermative value is entered g-Value

the valus you enter here is an adequate repressntstion of the individuzl's owerall cognitive ability and is grester than or aqual

m Maote: f you would like: the programi to use 3 values other than the [A-s, you may enter an alternative score here, B sure that
to B5. Simply delete this value if you wizh to return to using the A=

This score should be the best estimate of a cognitive weakneass or deficit. Indicate whether the score is 3 composite,subtest
and select the cognitive area it represents. For xample, if you entered a "waorking memon” composite, check "Compasita"

Actusil Com. Enker the name of the composite or subtest that is the: best esti Indicate soore type and domain ara
Sooine Soone of the inciicualrs itive weskness. i S ) =y
55 I 55 Auditory Processing
O A ey PO §5eeg -

Select the initial probability level to evaluate the rarity [i.e., frequency] of the size of the difference betwean actual and
predicted cognitive performance. The default starting value is .05, meaning a difference showld oocur about 5% of the time
or less. The final value, howewer, will be cormected statistically to account for test unreliability.

(%) Ciffirence aocurs shout 1% of the time in the general population (best for subtests or tests with ow reliabilty)
=

() Difference accurs sbout 5% of the time in the general population (recommended value, best for composies and rellaiie tests)
lf'j Cifference: ocowrs about 10% of the time in the gereral population (liberal valoe increasss faise positive rate—not reoom mended)

The score should be the best estimate of an academic weakness or deficit. Indicate whether the score isa

oomposite/subtest and select the SLD area it represants. For example, if you d a "word reading” scaled score, chedk
the "Subtest™ button and select "Basic Reading Skills® from the drop down meniw.
Enmber the name of the composibe or subtect that is the best et Indicate soore type and domain area

of the incihvioual s BCaOEmic weskress.

ﬁ () Composite ) Subtest
| I | Reading Com st Reading Comprehension -




Maria’s PSW Data

| Mame: Marig Grade: 5 |
Return to PSW  Data Cross-Battery Pattern of Strengths and Weaknesses Analyzer (XBA PSW-AT v Ay Wiew PSW-A
Entry Conceptualization by D.P. Flamagan, 5.0. Ortiz, and V.C. Alfonso Summary
Copyright © 2013 Wiley. All Rights Reserved
Return to g-Value

Wiew g-valusa
Data Entry Summary

Are weaknesses domain specific?
Using the la-e as the predictor, if the difference
between Actual and Predicted specific cognitive

performance equals or exceads the Critical value,
then the size of the difference is unusually large
and infrequent and the weaakness is dormain
speacific.

STREMNGTHS
The aggregate is either the Intact Ability Estimates (LA~
&) or a user-entered alternative value that represents
the individual's owerall ability.

g-wvalue = 0.52

IS

Is underachievement unexpected?
Using the La-e as the predictor, if the difference
betwesan aActual and Predicted specfic acadamic

performance equals or exceeds the Critical walwe,
then the size of the difference is unusually large
and infregquent and underachievemsant is
unexpected.

Differemcs Critical Value

Critical WValue
[ 35.25 I 20.41 ] [ 27.35 ][ 12.48 ]
Is the difference statistically
Yes, domain specific I

- significant? [ Yes, unexpected underachievement ]
v et 7% ves | *la

Cifference

—

Critical valee set at 5%

A "YWES" in these bowes indicates that the difference
betweesn the overall cognitive composite |Lla-e or
alternative) and the Acual cognitive or the Actual

academic weakness score is statistically significant at a
95% lewel of probability {one-tailed; assumes the

Cognitive Weakness
Below are the individual's Actual and
Predicted performances in the area of:

Academic Weakness
Below are the individual's Actual and
Predicted parformances in the area of:

Auditory Processing
Actual pPradictad

| 55

Reading Comprehension
Actual Predictad

| 62 | 89 |

YES

Is there a BELOW AVERAGE aptitude-achievement consistency?
The box abowe addresses this component of learning disability through
consideration of the degree to which the meaning of the scores is similar (e,



Maria’s C-LIM Data

Matrix (XBA C-LIM v2.0) for KABC

- hA Culture-Language Interpr

Name: Moria Aze: 12 yewors 11 moathis) Grade: Stib
DEGREE OF LINGUISTIC DE NID
MIODERATE HiGH
Scome Score Score
KAEC-I Atlantis 12 KABC-| Block Counting
FAEC- Atlantis Delayed KABCA| Murmbser Recsll
E KABC-I Fare Racognition KABC-l Rebus
—
KAECHI Hamd Mowements 3 KABCAI Rebus Delayed
KABC-I Fattern REssnming W1V Frocessing Speed
—
EABCHI Triangles 7
= Cell Averape = Cell Brverame =
w Score
=] KABC| Conceptusd Thinking WIHY Phonclogical Processing
= KABC-| Rower
—
E KABCH| Word Order
= —
= o
9= L
] —
= Cell Aversme =
Scoms
KAECHI Gestait Clasure EASC-N Story Completion KABCAI Espressive Vocabulary
KABCHI Ricdles
—
=
= KABC-1 Werbal Knowiedn=
L=
f—
—
Cell Averape = - Cell Averaze =

CULTURE-LANGUAGE GRAFH I

LANGUAGE-DNLY GRAPH I

CULTWREE-DHNLY GRAFH I

T-5core to Standard Score Converter:

I

100

w—T-S5core here = Standard Score here—xs :I «— Use/enter this score in the matrin.

This page was gencraied by Me Cutre-Language iWerpredve ety (WES C-LIMG vILF w5 Copyrdghl (07 2073 Jofire Wiley and Sons, inc.



Maria’s C-LIM Data

Mame: Mana F-1 12 yaars 11 manthy{s) Grade: Soh

DNFFERENCE LEVEL FOR EVALUATION:- I Shghtly Difterent () Moderately Difierent () Marerclly Different

¥BA C-LIM Graph for KABC-1I: Primary Evaluation of Cultural and Linguistic Influences

1 2

Lol filawil Lol Miod L Mod Cf Lowl LoweCf HiL Telod O/ Miod L Hil Lol Bolloed O Hial Hil/MWod L HiC/ Hil J

BAATRIE DA TA ENTRY J | LARMGUAGE-CMLY GRASRH I | CLILTURE-ORILY GRLAPH I RETLisb T | RDE ﬁ

This page mas gt by Fie Cotirs-Lntguage nderet e Medty SEA C-L) w20 mivch @ Coppright (5] 2013 Aobv Villey el Sana, ine



Maria’s C-LIM Data

MName: Maria Aze: 12 years 11 month{s} Grade: Sth

DIFFERENCE LEVEL FOR EVALUATION: i Skghtly Daffercrt W Moderinly Diffrens _Marrxly DEferent

X¥BA C-LIM Graph for KABC-1I: Secondary Evaluation of Linguistic Influences

LowCfLowl Mod O Lol HiC/ Lol Lo /ML P Ty ML

MASTRIGDATA ENTRY | | OULTURE-LANGU AGE GRAFH I | CULTURE-ONLY GRAFH I

This page was gencraied by Me Cutire-Language Imerpee e Mafriy (NES C-LIG w2 0wl Is Copyrigiel (CF 2013 Jofirr Wiey and Sans, iac.



Maria’s C-LIM Data

MName: Maria e 12 y 11 monthfs) Grade: Srh

DIFFERENCE LFVFL FOR EVALUATION: T Sightly Differcnt @ Moderiniy Diffeeens i Markecty DEferent

XBA C-LIM Graph for KABC-II: Secondary Evaluation of Cultural Influences

[

LoewnC Lol LowCyModl LonenC /HIL KlodCf Lovel Mtod Cf Bt L Pl O HIL HiC /Lol HiC/haodlL HiiC HiL r

e | | N it I | LANSUAGE oY SRarH I ﬁ

This page was pensraied by e Sutive-l snguage Iferprefive Mstriy (KBS S-LIMG 2.0 wiiich I Cosyrigiel (CF 2073 Jofor Wiley anad Sons, inc.



RESULTS

It was determined that a severe discrepancy between Maria’s
overall intellectual ability and her academic skills in the area of
reading comprehension skills existed.

The reading compression scores were consistently low in both
English and Spanish academic testing.

XBA Pattern of Strengths and Weakness data revealed that all
criteria consistent with SLD were met; evidence of domain specific
weakness in cognitive functioning (phonological or auditory
processing), evidence of unexpected underachievement (reading
comprehension) and evidence of a below average aptitude-
achievement consistency.

Providing services in math skills was considered because a severe
discrepancy in this area also appears to exist. However, Maria’s
deficits in auditory processing do not directly correlate or
necessarily impact weakness in math. )
W
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RESULTS

 Review of Maria’s test data as entered into the C-LIM did not
appear to reveal a pattern of decline that is typical of or within the
range that would be expected of other individuals with similar
cultural and linguistic backgrounds.

 The overall pattern of test performance did not decline
systematically, suggesting that her test performance was not due

primarily to the influence of cultural and linguistic factors.

 The observed pattern of Maria’s test results was not consistent
with performance that is typical of non-disabled, culturally and
linguistically diverse individuals who are of average ability or
higher. Therefore, it can be reasonably concluded that the data
evaluated with the C-LIM are likely valid and that, if supported by
additional data, Maria’s test performance may be attributed
primarily to the presence of a learning disability.
w
W
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A Case of an ELL student Not
Qualifying as SLD using the Severe
Discrepancy Model supported by the
Cross-Battery Assessment Approach

and the Culture-Language Interpretive
Matrix (C-LIM)
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Background Information

e “Juan”
- Ten year old student
- 4t grade
- Difficulties in all academic areas and
remembering information
- Never repeated any grade
- Unremarkable health history
- No clear evidence of receiving consistent interventions
- Evaluacion de la Lectura (reading assessment)
was at level 28 (third trimester of 2" grade)
Kt
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Background Information

“Juan”

- Lives with biological mother and older brother

- Spanish is spoken at home and Juan reports that he
speaks English with his brother

- Academic instruction in 4t grade is over 50% in
English

- In his Washington Language Proficiency Test (WLPT)
Juan was at level 2 (Intermediate)

- Has attended two different schools since kindergarten
with consistent attendance

- He has no behavior or speech and language concerns




Tests Battery

* WISC-IV (Spanish) Standard Battery

e Bateria-lll COG: Aprendizaje visual-auditivo
and Fluidez de recuperacion (Glr); Integracion
de sonidos and Atencion auditiva (Ga)

e Bateria lll NU Woodcock Munoz ACH

W




Behavioral Observations

In his classroom, Juan appeared engaged,
participating and compliant

Able to answer questions about text, which
was in English

Appeared attentive, followed directions and

responded appropriately to praise and
correction

No obvious visual, auditory acuity or motor

problems noted
o




WISC-IV Spanish Results

Wechsler Intelligence Scale for Children-Fourth Edition [Spanish]-P. Gonzalez

Subtests
Block Design
Similarities
DigitSpan
Picture Concepts
Coding
Vocabulary
Letter-Number Seq.
Matrix Reasoning
Comprehension

Symbol Search

Composites
Verbal Comprehension
Perceptual Reasoning
Working Memory
Processing Speed
Full Scale

N
]

20

40

o

(=]

90

100 120

Mid-R
S T

140




Bateria-lll COG Results

Bateria lll Woodcock-Muhoz (cognitive only) [Normative Update]-P. Gonzalez

Extended Cluster Scores

rRecupLAR PLAZ (GIr) 83
rroces auniTivo (ca) &3 [ NNG

SS 20 40 60 80 100 120 140

Mid-R
90" 994




Bateria-llIl ACH Results

Bateria lll Woodcock-Murnoz (achievement only) [Normative Update]-G. Ibarra and J. Chavez

Srandard Cluster Scores
APROV BREVE

(4]
(4]

APROVECHAMIENTO TOTAL 8s
AMPLIA LECTURA 21

AMPLIAS MATEMATICAS 83
AMPLIO LENG ESCRITO 8o
BREVE LECTURA o4

BREVES MATEMATICAS 84

DES en CALC MAT 80

BREVE ESCRITURA 24
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Juan’s PSW Data

I Mame: Juan

Grade: 4

I | DATA ENTRY for g -Value
—

‘Catnese to

In the left-hand column below emter the obtained standznd socore for each of the seven broad ability

Step 1: Enter Composite Scores

Step 2: Indicate "Yes" or "No"

Enter Standard Scores
{Range 40 - 1650]*

CHC ABILITY COMPOSITES

*MNote: if wsing T-5cores, conrvart tham to Standard Scores [Dewation M metric) hera: |

[zee Appendix H for guidelines).

In the right-hand column below indicate whether shbility is “sufficient™ by clicking on either the "Yes"™

Determining Sufficienc
an ability is considered "sufficien
judged by the evaluator to contribul
to the individuals owverall cognitive
particularly for the purpose of facilit
performance (e_g., acguisition and d
academic skills). Typically, standard
50 or higher are sufficient, as abilit
with scores in this range (= 90} oft
meaningfully to the individual's ow
functioning and, therefores, suppm
when standard scores are around
climical judgment is necessary to de
broad ability constrains or inhibits
aChiewment.

<—T-5core = 5td. Score—= :

Functicnal Description
Markedly Insufficient
Insufficent
Insufficient to Sufficient”
Sufficient
Efficient
Proficient
Mzirioed by Proficient

Standard Score Range Percentile Range Classification
< 70 =Znd Extremely Below Aversge/Normative Defics

0 -7a 2nd to Beh Well Below Averzsge/Normative Defict

B0 - B9 Sth to 24th Below Aversge Weakness ©

o0 - 109 25zh to Tdth Bomrape’

130 - 115 75¢h to ESth Ao BueragefStrength’

1310 - 125 Sieh to 57th Well Abowe AverageMNormative Strensth
= 130 = OTth Extremely Abowe Averame/Normative Stremngth

* Ciinicoi ji 5 Iikaiy Y i daterming i on abilRy reflectad By O store & RS romge constradns oming Gnd ook

¥ Scores behwean 83115 (inciusive] foN witiin the narma Gmits of fumctioning.



Juan’s PSW Data

Mame: Jwar Grade: 4

Analysis and Interpretation of g -Value

Based on data entered in prior tabs, a g -Value is computed and displayed here. Users are advised to refer to the Motes, Instruction, and
Development tab and to the rel Tt bt in £ ials of Cross-Bottery Assessment, Third Edition for a detailed discussion regarding the full
meaning and proper use of the g -\Valus.

55 CHC Broad Abilities
140 - 1,00 — The g-value reflects overall cognitive ability based
130 - 0.50 on the broad CHC abilities judged by the
170 - : evaluator to be "suffident.” The g-value is
0.50 imterpreted according to the fkelhood that an
1o+ o070 individual possesses at IB;;rraumgewemll
100 . cognitive ability.
.60
w0 |
— 0.50 = .60 = average overall ability is very likehy
0.80 .51 - 5% = more information needed
70 = 50 = average overall ability is unlikeby
&0 - 0.30
50 - 0.20 Mote: an asterisk [*) next to a broad ability code
| 0.10 indicates that the ability was judged as
an ! ! ! ! ! ! “insufficient™ by the evaluator.
(=74 af Gir Em L= =a* =1 000

Interpretation of g-Value = 0,95

How likely is it that the individual’s pattern of strengths indicates at least average overall cogrnitive ability ™
LIKELY. Despite the pr ce of k SES I OnNe of more cognitive ability domains, this indrvidual displays average or better functioning in
cognitive ability domains considered important for acquiring the academic skills typical for this grade level. The individual's overall cognitive ability
is wery likely to be average or better and, therafore, ought 1o enable leaming and achievement, especially when specific cognitive weaknasses are
minimized through compensatory efforts, accommodations, and the like.




Juan’s PSW Data

| Mame: Juan

Grade: 4

1la. Intact Ability Estimate

Thiis compaosite is caloulated wsing median
reliabilities and interconmelations smong the
CHC broad sbility soores judged as sufficiert on
the g-Value tzh

1b. Alternative Ability Estimate

You may erter an albermative valee if desined or
whien the l-e is not believed to be @ good
estimate of pereral shility.

2a. Cognitive Weakness

Erter the scaled stardard soore amd subbest or
mpnﬂ"benmhtl‘l:bumm&m right that
best rep the + we
weakness or deficit. I using T-5cores, cormert
to Stzndaond Scores before entering [use Tab
24).

2b. Fregquency of Difference
Select the kevel o be used in PSW anakysis for
determining if the size of & difference is
infrequent or uncommon. The defsult value is
5% and will be adjusted fior test unrelichiling. A
micre conservative or iberzl value may be:
selected. f o second comparizon iz being made
or a subtest is used, consider using a stricter
walwe.

3a. Academic Weakness

Erter a scaled fstandard soore [required] and
the name of the subtest or compaosite
[optional) in the bomes: at the rght that
represents a significant area of scademic
wedlcness or deficit for the: individuzl.

Pattern of Strengths and Weaknesses Data Entry

The composite represents the individual’s overall cognitive ability without the attenuating effects of the CHC abilities

judged to be areas of weakness or deficit.

The Intact Ahility Estimote [(lA-=) sppears in green when it is = 90 and the g-Value = 60 The l&-= appesrs in
yellow when it is between 55-B9, indusive. or the g-Value is between 51-.59, indusive. "NAA™ will appear if the:

W= is < 85 or the g-Value < 50, or if there were too few ahilities judged to be sufficient (e, « 3). When "MA"
appears in the box no further anzlyses can or chould be performed. When zin altermative valee is entered

g-Value

Mote: if you would like the program to use 3 value other than the |A~e, you may enter an albernative score hene. Be sure that
the walue you enter hene is an adequabe representstion of the individusl's owerall cognitive: ability and is grecter than or egual

to B5. Simply delete thiz value if you wizh to neturm to using the Bee

This score should be the best estimates of a cognitive weakness or deficit. Indicate whether the soore is a composite/subtest
and select the cognitive area it represents. For example, i you entered a "working memony” composite, check " Composite”

Enkzr the name of ihe mrpnﬂ:wsummutuh bestest

I
of the inchicuars i e AEsETIECS
| 83 I 83 | I Auditony Processing

Indicate soore type and domain arsa

@Cu'npml:e

I i AU TRy PTOCRESIrs]

() Subtest

Select the initial probability level to evaluate the ranty [iLe., frequency] of the size of the difference betwesn actual and
predicted cognitive performance. The default starting value is 105, meaning a difference should oocur about 5% of the time
or less. The final value, however, will be corrected statistically to accouwnt for test unreliability.

l:ﬁ," Differance ocrwrs about 1% of the time in the general population (best for subtests or beots with low neliabilty)

ﬁ&ﬁﬂﬂmmmiﬂﬁ%dﬂmﬂmehﬂlﬂgﬁml population (recommendend valiue, beot for composites arnd reliabie et
{-"n Differance occwrs about 105% of the time in the gereral population (liberal value increasss falce positive rabe—not recommended])

The score should be the best estimate of an academic weakness or deficit. Indicate whether the score is a
compaositesubtest and salect the SUD area it represants. For example, if you d a "wword re
the "Subtest™ button and select "Basic Reading Skills® from the drop down menu.

Indicate: soone type and domain area

Al Ciorar

G8 | &8

Enber the name of the composibe or subtest that is the Dest et
Srore of the indivi cual's academic weskress,

ding" scaled score, chedk

) Composite

hdath Reasoning

I Math Problem Sciving

) Subtest



Juan’s PSW Data

| Mame: Jfuan Grade: 4 I
Return to PSW  Data Cross-Battery Pattern of Strengths and Weaknesses Analyzer (XBA PSW-A® v1 o) View PSW_A
Emtry Concepiualization by D_P. Flanagan, 5.0. Ortiz, and V.C. Alfonso Summary
Copyright @ 2013 Wiley. All Rights Reserved
Retwrn to g-Value

wiew g-value
Darta Entry SUm mary

Are weaknesses domain specific?
Lising the la-= as the predictor, if the difference
bebyesn Actual and Predicted specific cognitiee

performance equals or exceeds the Critical Value,
then the size of the difference is unusually large
and infrequent and the weakness is dormain

Is underachisvement unexpected?
Using the La-e a5 the predicuor, if the difference
betwean actual and Predicted specfic academic

performance equals or exceeds the Critical valuws,
then the size of the difference is unusually large

The aggregate is aither the intact Ability Estimats (LA~
e} or a user-entered alternative value that represents
the individual's overall ability.

g-value = 0.85

and mfreguent and underachievemsnt is
== e
Differemnce Critical Value Difference: Critical WValue
12.45 14.43 | 2675 | 13.07 ]
[ . o - I Is the difference statistically v o )
L T main specific significant? [ es, unexpected underachievenmsent ]
Critical walue set at 55 p<_05 YES

Coritical vahee set at 5%

A "WESY in these boxes indicates that the difference
betwesn the overall cognitive composite (LaA-2 or
altermative] and the acual cognitive or the Actual
acadermic weakness score is statistically significant at a
95% level of probability (one-tailed; assumeas the

Cognitive Weakness
Below are the individual's Actual and
Predicted performances in the area of:

Academic Weakness
Below are the individual's Actual and
Predicted performances in the area of:

Auditory Processing
Actual Predicted

95 |

BAath Reasoning
actual Predicted

| 68 | 95 |

Is there a BELOW AVERAGE aptitude-achievement consistency?
The box abowve addresses this component of learning disability through
consideration of the degree to which the meaning of the scores is similar (eg.,



RESULTS

* Although it appeared a severe discrepancy
between Juan’s overall cognitive ability and
academic skills existed in the area of Math
Reasoning following both the Severe Discrepancy
Model, as well as Flanagan, Ortiz and Alfonso’s
XBA PSW-A approach, there is no empirical or
ecologically valid relationship between a relative
weakness in Auditory Processing and deficit in
Math Reasoning skills.

 Therefore, the MDT did not recommend specially

designed instruction for Juan. "
W




C-LIM Info

Since Juan was assessed using a Battery of tests in his
native language, the use of the C-LIM to rule out impact of
cultural and language was not necessary.

However, for any bilingual student who is unable to be
assessed in his/her native language with a comprehensive
bilingual battery Dr. Alfonso recommends the following:

Administer a standardized battery of tests in English only
with no modifications first.

Score tests and plot them for analysis via the C-LIM

If analysis indicates expected range and pattern of decline,
scores are invalid due to cultural and linguistic factors that
cannot be excluded as primary reason for poor academic

performance. *
£




C-LIM Info

If analysis does not indicate expected range or pattern of decline, apply
XBA (or other) interpretive methods to determine specific areas of
weakness and difficulty.

For Gc only:

a. If the high/high cell in C-LIM is within/above expected range, consider
Gc a strength and assume it is at least average, thus retesting is not
necessary

b. If the high/high cell in C-LIM is below expected range, retesting of Gc in
the native language is recommended.

Administer native language tests or conduct retesting using one of the
following methods:

a. Native language test administered in the native language (e.g., WJ I/
Bateria Il or WISC IV/WISC IV Spanish).

b. Native language test administered via assistance of a trained interpreter
c. English language test translated and administered via assistance of a

trained interpreter. d
U




C-LIM Info

Dr. Alfonso also recommends these additional steps when administering tests to
bilingual students:

Administer tests in manner necessary to ensure full comprehension including use
of any modifications and alterations necessary to reduce barriers to performance,
while documenting approach to tasks, errors in responding, and behavior during
testing, and analyze scores both quantitatively and qualitatively to confirm and
validate areas as true weaknesses.

Except for Gg, if a score obtained in the native language validates/confirms a
weakness score obtained in English (both SS < 90), use/interpret the score
obtained in English as a weakness.

If a score obtained in the native language invalidates/disconfirms a weakness score
obtained in English (native SS > 90), consider it as a strength and assume that it is
at least in the average range.

Scores for Gc obtained in the native language and in English can only be
interpreted relative to developmental and educational experiences of the
Examinee in each language and only as compared to others with similar
developmental experiences.

* |

\

w




So what now?




Indicator Data last 3 years:
Decreasing trend in SLD Hispanic over representation

| higanic | | Hispanicorlatino | | white (notHispanig) | | Caucasian or White

Weighted Risk Weighted Risk Weighted Risk
Weighted Risk Ratio Ratio Nov Ratio Ratio Nov
11/09 2013 11/09 2013
Child Fed Child Fed
Indicator9: 0708 0809 0910 Count 11-1212-1313-14 count 0708 0809 0910 Count 11-1212-1313-14 count
All Disabilities 1.10 1.15 1.21 1104 1.21 1.33 1.25 1378 1.07 0.88 0.77 340 0.82 0.87 0.82 396
Hispanic White (not Hispanic)
Weighted Risk
Weighted Risk Ratio Ratio
Indicator 10: 0708 0809 0910 11-12 12-13 13-14 0708 0809 0910 11-12 12-13 13-14
Autism 0.22 0.15 0.15 10 0.25 0.36 0.38 49 195 2.61 220 27 2.62 219 1.42 48
CommDis 0.74 1.00 094 137 0.76 0.70 0.64 109 1.76 0.96 0.71 50 1.19 136 1.09 61
EBD 035 035 036 18 0.48 0.48 0.60 22 1.36 1.88 091 17 0.68 0.74 0.43 N<10
Health Imp. 0.58 0.61 0.54 137 0.71 0.88 0.87 197 1.28 1.04 1.03 93 1.08 1.34 153 96
SLD 2.08 2.18 2.45 636 2.29 230 211 814 0.78 0.63 0.55 99 0.54 0.56 0.55 133
Intellectual Dis 0.98 091 1.08 49 1.36 137 1.38 73 0.00 0.92 1.17 19 0.98 142 1.08 22



Thinking Ahead and Identifying Next Steps

* Establish district protocols and procedures for implementation of CLIM/PSW
assessment

* Continue professional development for school assessment teams to understand
the work beyond severe discrepancy and RTI.

* Provide support for initial and ongoing implementation

* Identify areas where we may need to expand our assessment inventory in order to
fully assess cognitive processes and academic skills

* Determine role of SLP, OT/PT in the process and gain their buy in and support
* Align interventions with process deficits and academic needs

 Continue to review state performance data




Questions?




